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Communicating in a foreign language is a primary goal of learning a language. Being able to communicate 
contains various components such as linguistic competence, pragmatic competence, discourse 
competence, strategic competence, and fluency (Hedge, 2000). In Japan, most junior and senior high 
school English courses focus on linguistic competence dealing with grammar, vocabulary acquisition, 
and pronunciation. Little time is spent on growing students’ communicative language ability especially 
pragmatic competency. A major reason for this is the pressure of the university entrance exams where 
most do not have a speaking component. However, in the university setting, the pressure of a major exam 
is inexistent so more time can be spent on developing students’ communicative language ability. Bardovi-
Harlig and Dörnyei (1997) found that learners’ grammatical and pragmatic development are not equal 
to one another. It is therefore, the teacher’s responsibility to teach “the pragmatic aspects of language” 
(Eslami-Rasekh, 2005, p. 199). “It was noted that since pragmatics in the real world involves the use of 
language in a host of social and cultural contexts, learners have a lot to learn if they wish to avoid cross-
cultural misunderstandings” (Ishihara & Cohen, 2010, p. 16). This paper uses action research to promote 
reflective teaching and systematic incorporation of pragmatics in a previous teaching context. 
Literature Review
In the English teaching world, textbooks are quite important. However, textbooks often lack the amount of 
authentic language. Nguyen (2011) researched Vietnamese senior high school textbooks and the amount 
of pragmatic content that they contain. Nguyen (2011) found speech acts were present in the textbooks but 
“were taught and practiced out of context” (p. 22). In addition, the textbooks did not help students raise 
their pragmatic awareness of their speech. Because of this, Nguyen (2011) states that students may have 
difficulty with adapting themselves in interactions outside the classroom with native speakers or other 
L2 speakers. Nguyen also found that some language presented in the texts to be unnatural or not in use 
by native speakers. Nguyen concludes that language learning materials should contain both the language 
for various speech acts but also explanations of how to use the language in context. One reason that the 
textbooks in Nguyen’s study did not raise students’ pragmatic awareness is due to the fact that the use of 
them is based on the textbook author’s intuition. Ishihara & Cohen (2010) state that intuition is not the 
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is an uncontrolled act. Nguyen (2011) concluded by saying that “ESL/EFL instructional materials should 
enrich learners’ knowledge of their own language and culture and empower them their unique identity as 
someone who knows and can function in more than one language and culture (McKay, 2002, 2003)” (p. 
27). Learning a foreign language should also allow for enhancing the knowledge of one’s first language 
and culture. 
　　The research shows closing a conversation can be a difficult task for non-native speakers both 
linguistically and pragmatically. “Closing a conversation is easier said than done. It consists of more than 
merely saying ‘bye’ or ‘good-bye’” (Wong, 2011, p. 135). The different parts of closing a conversation are 
pre-closings, arrangements, closings, and terminal exchanges. Bardovi-Harlig, et al. (1991) state “knowing 
how to close or say ‘good-bye’ in one’s native language does not ensure success in another language” 
(p. 6). Conversation closers are culturally specific and American English closings are quite structured 
(Bardovi-Harlig, et al., 1991). It is therefore, important for learners to be exposed to closers early in their 
language study. Bardovi-Harlig, et al. (1991) found that the conversations in English language texts do 
not accurately represent natural conversations. Ishihara & Cohen (2010) explain that the language in the 
textbook is based on the author’s intuition and may not be accurate pragmatically because many native 
speakers use language unconsciously. Students tend to overuse the language in the texts. In addition, many 
students have trouble deciphering when the conversation is coming to an end. Bardovi-Harlig et al. (1991) 
further explain that it is important for students to learn the different turns of closing the conversation. If 
students continue the conversation when a closing has been used, they may appear rude and have a cross-
cultural misunderstanding. 
The following research questions guided the study:
  1.  Can students identify what step (pre-closings, closings, and terminal exchanges) different 
conversation closers are?
  2.  Can students use different conversation closers based on the 3 steps (pre-closings, closings, and 
terminal exchanges)?
Methods
The focus of this study was to introduce students to the process of ending a conversation. Although 
Bardovi-Harlig et al. (1991) includes an additional step of shutting-down, the lesson in the study only 
included pre-closings, closings, and terminal exchanges in order not to overload the learners. 
Participants
  The participants in this study were 50 learners of English (42 females and 8 males) from two private 
universities in the Nagoya area. Thirty-six of the females were first-year students in two sections of a Basic 
English Communication course. The remaining students (six female and eight male) were second year 
students in two sections of an Advanced Business English course. Since the students in the Basic English 
Conversation course will be tested on having a complete conversation at the end of the course, the need 
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to understand and know how to close a conversation is important. As for the other university course, the 
students are interested in having authentic conversations rather than doing boring exercises in the textbook. 
In addition, the dialogues in both of the courses’ textbooks are not complete with pre-closings, closings, or 
even a terminal exchange. For this reason, students can’t actually close a conversation themselves so they 
often end the conversation or discussion abruptly. The instruction of this study included both deductive 
and inductive tasks and activities allowing for all students to shine. 
  At the women’s university, the students are first-years and their proficiency is between the beginner 
and pre-intermediate level. The general curriculum for this course is oral communication emphasizing 
speaking and listening skills. The course’s major focus is enabling students to have a five-minute 
conversation on a number of everyday topics such as likes/dislikes, daily routine, hometown, past 
activities, and hobbies. The final assessment for this class is having a complete 5-minute conversation 
containing an opening/greeting, a body (questions from the participants on the various topics mentioned 
above) and a closing/good-bye. In addition, this course is a general requirement for graduation. 
  The students at the co-ed university in Advanced Business English are in their second year and their 
proficiency is pre-intermediate and above. Although, advanced is used in the course title the students’ 
scores on the TOEIC test range from 400-500 putting them at a pre-intermediate level. This course 
focuses on both oral communication and TOEIC test preparation. This class runs over two years and starts 
the second semester of the students’ first year. The purpose of the course is to improve communicative 
language ability so they can succeed in the global business world and to obtain a minimum score of 700 
on TOEIC. This class meets twice a week, once for TOEIC and once for communication and I teach the 
section on communication. For the first year, the class is basic oral communication and TOEIC strategies 
and in the second-year students study business English along with TOEIC. 
Treatment/Intervention
The pragmatic-based lesson for this study consisted of various tasks and activities to raise awareness of 
the different steps in closing a conversation and the language for different conversation closers. There 
were three primary goals: (1) Pragmalinguistic Focus: Students will be able to use different conversation 
closers based on pragmatic variation (both micro-social and macro-social variation); (2) Sociopragmatic 
Focus: Students will be able to understand the different parts of closing a conversation and to compare 
and contrast them to their L1; and (3) Students will increase their confidence by having a complete 
conversation in English. Previously to this lesson, students studied greetings and other conversation 
openers. All instruction was in English.
  As an opening activity, the instructor read various greetings and conversation closers and students 
had to distinguish what it was. Next, the instructor elicited conversation closers from the students and 
wrote them on the blackboard. Following this, a worksheet was given to the students (Appendix 1). First 
the students heard Conversation #1 by two student volunteers. Next, they practiced the conversation with 
a partner and answered three questions about it. Succeeding this activity, students were given examples of 
pre-closings, closings, and terminal exchanges from the language that was on the blackboard. 
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  In Part II of the worksheet, the students looked at three more conversations and had to identify the 
different steps of closing the conversation. Besides identifying the steps, students practiced the examples 
multiple times with a partner. The major speaking task of the lesson was a role-play. Students received a 
name card which included a name, occupation, age and gender. Students were to become these people. 
Students went around the classroom to each other and had to use an appropriate greeting and opener 
according to the other person’s status. For the middle part of the conversation, students asked questions 
about a predetermined topic (which they were to prepare in advance). To close the conversation, students 
had to use an appropriate pre-closing, closing and terminal exchange. Students could use any language 
that was covered in the opening activity, the example conversations on the worksheet, or other language 
they thought of at that moment. 
  Finally, students were given an assessment form (Appendix 2) to fill out and turn in at the end of 
class. The form asked students to write the closers they could use and to write the different steps of closing 
the conversation. Due to the students’ level, the form was in both English and Japanese. However, students 
were asked to write in English. 
Data Collection Procedure
The researcher in this study also served as the instructor. The data was collected using the assessment 
form. For this study the researcher was most concerned with the first two questions on the form: (1) 
What conversation closers can you use? and (2) Name the different parts of closing the conversation. For 
question 1, students were to write as many closers (pre-closings, closings, and terminal exchanges) they 
knew and could use. As for question 2, students were to write the three steps of closing the conversation. 
In addition, data was collected by informal observation during the role-play section of the lesson. 
Findings
The findings of the study show that students can use more than one closer. Table 1 shows the closers and 
the number of students that could use them.
Table 1: Student Use of Conversation Closers
Phrase # of times Phrase # of times
good-bye 43 ok… 4
bye-bye 33 see you again 4
see you 31 so long 4
see you later 23 have a nice day 3
see ya 9 I have to go… 3
bye 8 farewell 2
all right 7 see you next time 2
see ya later 7 good talking with you 1
nice talking with you 6 good luck 1
thank you 5 have a good day 1
good night 4 peace 1
it’s time to … 4 sorry, but I have to go… 1
later 4
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Students could use at least three different closers. Most students could use multiple terminal exchanges. 
However, students primarily used forms of “bye” or “see you”. Other terminal exchanges were used less 
frequently. Only six students could use the closing “nice talking with you” and other closings were even 
less frequent. As for pre-closings seven students said they could use “all right” and only four said they 
could use “ok.” Students of the Advanced Business English Course provided most of the pre-closings 
and closings. Only one student at the women’s university included a closing besides multiple terminal 
exchanges. 
  During the role-plays many students had difficulty using pre-closings in their conversation and at the 
women’s university, students struggled to end the conversation. Many conversations ended abruptly using 
only a terminal exchange. The role-plays in Advanced Business English were more successful. Students 
could use a closing and then a terminal exchange to end their conversation. 
  The following is the data for identifying the different parts in ending a conversation. Thirty-two 
students were able to name all three steps. One student named two steps and two students could only name 
one. The remaining fifteen students could not. 
Discussion & Conclusion
More than half of the students could identify and distinguish the different steps in ending the conversation. 
However, the fifteen students that could not were all in the same class (Class A) at the women’s university. 
Class A’s English ability is a bit lower than the other section (Class B) according to a placement test prior 
to the term. Many students in Class A had difficulty using different terminal exchanges other than forms 
of “bye” and “see you.” Only three students could name the different parts of ending a conversation. From 
this data, I believe these students awareness and linguistic knowledge of ending the conversation is still 
lacking. 
  The results from Class B were more positive. Sixteen of the nineteen students could name all three 
parts. This shows that students understood that there are multiple steps in closing the conversation. The 
remaining three students could at least name one step. However, their awareness of conversation endings 
was raised but still lacked linguistically. The use of closings were difficult for the students since the 
phrases were longer with more difficult grammar to remember. 
  Students in the Advanced Business English course did extremely well linguistically and their 
pragmatic awareness concerning conversation closers was raised. All but one student could name the 
three parts and most students could use at least one closing along with various expressions for terminal 
exchanges. One student from this course said, “I sometimes hear ‘all right’ and ‘ok’ as pre-closings but 
I can’t say instantly. I want to try to use them more.” When the students were doing the role-plays, I 
also participated. For the most part, I had to control the conversation and use a pre-closing and closing. 
My counterpart (student) could identify what was happening but had difficulty to end the conversation 
themselves. The student comment above is something that most of the other students probably felt as well. 
The students could use more closings since many of them understood the grammar behind them. I believe 
that these students can handle more pragmatics-focused lessons. 
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  The major limitation of this study is the adjusting parts of the procedure to each class. Each time I 
taught the lesson, it got better. Due to the levels of the students, more explicit teaching of the three steps was 
done to Class B at the women’s university and to the Advanced Business English students. Hence, there 
were better results. Another limitation was time, especially with the classes at the women’s university. Too 
much time was spent on the identifying different language for the three steps. Therefore, they had less time 
to produce the language orally during the role-play. Many students translated the example conversations 
on the worksheet word by word. They were not used to learning lexical chunks. 
  Teaching a pragmatics-based lesson to lower level students was quite difficult since all my instruction 
was in English and much of the language was new to the students. A possible solution to raise those 
students’ awareness is to have some explanation in Japanese. As a non-native speaker in Japanese, a 
written explanation in Japanese may be better. Teaching these students lexical chunks may also be a good 
way to increase the use of different conversation closers. 
  Through the process of action research, I learned a lot about myself as a teacher and about how much 
language my students can handle. The more the lesson was taught the better the results. Although, the 
students in my Basic English Conversation course said the lesson was difficult, they learned a lot. The 
next pragmatics-based lesson I teach them, the lesson should scaffold activities as much as possible. The 
students in my Advanced Business English class are a higher level and I think they would benefit greatly 
from more pragmatics-based instruction. 
  Although the research shows that students should be exposed to how to end a conversation, I feel 
that larger linguistic base is needed before. I feel that the students in the Basic English Conversation class 
would benefit more if this lesson was later in the semester. However, getting students aware of that how 
language is used in different situation is important and can be looked at early in their studies. 
  In conclusion, this study has shown that students are aware of the different steps in closing the 
conversation. Students who have a larger language base could produce more parts of closing a conversation 
and could use a larger range of expressions. 
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Appendix 1
CONVERSATION CLOSERS - WORKSHEET
Part I
Conversation Example 11:
A: Yeah. Well, next time we come up, 
     um...I’ll bring our set and...
     you can go through them and pick the ones you want.
B: OK. OK.
A: So...
B: That’ll be fine.
A: OK. 
B: Give my love to Daniel.
A: OK. Tell Uncle Andy, I hope he feels better.
B: I will.....OK. Thanks a lot for calling.
A: Bye bye.
B: Bye, dear.
Answer the questions below about the conversation.





1  Adapted from Bardovi-Harlig, et al. (1991)
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Example 2:    Example 3:
A: All right. See ya.   A: All right.
B: See ya later.    B: OK.
      A: So long.
      B: See you later.
Example 4:
A: OK. Thank you very much.
B: All right.
A: Now I have to go to French class, which is a lot more complicated than this was. Hahaha
B: All right. Good-bye.
A: Bye-bye
Phrase Step in Closing Phrase Step in Closing
Good-bye Terminal exchange
Part III
Watch an episode of Friends or another TV show to find conversation closers. Write the phrase, who said 
it, who was it said to, where did the conversation take place, and what step was it.
2  Adapted from Bardovi-Harlig, et al. (1991)
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Phrase Who said it? To whom was it said? Where did the conversation take place? Step in closing
Good-bye Ross Monica At home Terminal exchange
Appendix 2
CONVERSATION CLOSERS – ASSESSMENT
WORKSHEET
Please answer the following questions. If you have any comments or questions concerning closing the 
conversation please include them in the space below.








3)   What similarities or differences do you notice between Japanese and English conversation closers?









金城学院大学論集　人文科学編　第17巻第 2号 2021年 3 月
Teacher Evaluation:




Awareness of the different stages of closers 4
3
2
1
Teacher Comments:
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
